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SPECIFIC LEARNING DISABILITY

Specific Learning Disability means a disorder in one or more of the basic psychological processes involved in understanding or in using language, spoken or written, that may manifest itself in an imperfect ability to listen, think, speak, read, write, spell, or do mathematical calculations, including conditions such as perceptual disabilities, brain injury, minimal brain dysfunction, dyslexia, and developmental aphasia.  The term does not include learning problems that are primarily the result of visual, hearing or motor disabilities, of mental retardation, of emotional disturbance, or of environmental, cultural, or economic disadvantage.

An eligibility committee may determine that a child has a specific learning disability if:

1. The child does not achieve commensurate with age and ability levels in one or more of the areas listed below when provided with learning experiences appropriate for the child’s age and ability levels; and

2. The child demonstrates a severe discrepancy between intellectual ability and achievement in one or more of the following areas: a. oral expression; b. listening comprehension; c. written expression; d. basic reading skills; e. reading comprehension; f. mathematics calculation; and g. mathematics reasoning.

For a child suspected of having a specific learning disability, the documentation of the committee’s determination of eligibility must include:

1. A statement of: a. whether the child has a specific learning disability; b. the basis for making the determination; c. the relevant behavior noted during the observation of the child; d. the relationship of that behavior to the child’s academic functioning; e. the educationally relevant medical findings, if any; f. whether there is a severe discrepancy between achievement and ability that requires special education and related services; and, g. the determination of the committee concerning the effects of environmental, cultural, or economic disadvantage.

2. Each committee member shall certify in writing whether the report reflects his or her conclusion.  If it does not reflect his or her conclusion, the committee member must submit a separate statement presenting his or her conclusion.

Basic Areas to be Assessed


  Assessments to be Considered

	Hearing and Vision
	Hearing Screening or Audiological Assessment

Vision Screening



	Intellectual ability

Cognitive processing

Emotional status


	Psychological

	Educational performance

Reading, Mathematics, Written Expression, Motor ability

Listening Comprehension, Oral Expression
	Educational/Developmental (including teacher narratives, classroom observation and grades)

Behavioral

Speech/Language

	Learning experiences

Environmental, cultural, economic factors

Educationally relevant medical findings


	Social Developmental 


The following criteria will be used for Specific Learning Disability:

· Average or above average intellectual potential (an IQ score of 79 {+/- 6 SEM} or above.  When there is a significant discrepancy between the verbal and performance scores on the IQ test, it should be noted that the verbal IQ score is a more accurate predictor of academic success in reading and written language.  The higher score may be used if a significant difference exists at the .05 level. If average or above average intelligence is not obvious from the I.Q. score and the psychologist thinks the child’s I.Q. is average or above, the psychologist must submit written documentation that demonstrates beyond a reasonable doubt that the I.Q. score is an underestimate of ability. 

· The child exhibits a processing skill deficit, which is chronic and intrinsic in nature and exists across settings and situations, to include: a. attention; b. memory; c. conceptualization; d. perceptual-motor organization.  These deficits must be directly related to the significant achievement deficit.  If scores on tests of visual-motor integration are below average but similar to those of the cognitive measures, this would tend to indicate general delays and not a processing deficit that would signal a learning disability (e.g., standard scores below 90 may indicate visual-motor problems if emotional, motivational, and attentional concerns have been ruled out).  Classroom writing samples should also reflect weaknesses, such as poor letter formation, irregular spacing between words and lines, or written work which is disorganized and messy.  In general, the standard score for the test given (such as the VMI) should be below average AND below the measured cognitive ability. Processing skill deficits are apparent when the scores on one or more subtests are 3 points below the mean scaled score of the verbal, performance, or full scale I.Q. on the Weschler instruments.  If other instruments are used, significance will be calculated per instructions in the test manual.

· Below average measures of educational performance compared to ability. Significance will be determined through the use of regression tables.  If tables are unavailable, a simple difference of 12 points will be used.  Standard scores in the following areas can be considered: a. oral expression; b. listening comprehension; c. written language (including spelling); d. reading comprehension and word recognition; and e. mathematics computation and reasoning.  Grade equivalency scores should only be used to determine the appropriate instructional level of the student.  Standard scores are the most accurate scores to use in making eligibility determinations.

· The results of the case study evaluation must demonstrate that the student’s learning problems are not due to an intellectual potential within the slow-learner range with no significant pattern of processing or academic difficulties, mental retardation, visual or hearing disabilities, physical disabilities, bilingual or cultural factors, environmental deprivation, emotional or behavioral disturbance, poor or inappropriate school expectations, underachievement due to numerous school transfers, absences, or poor motivation.  A learning disability may occur with, but is not primarily the result of other handicapping conditions, environmental, cultural, or economic influences, or a history of an inconsistent educational program.

· Data from a parent should always be considered along with other available information.  It is the responsibility of the eligibility committee to review private evaluations and determine whether the information is sufficient to present for an eligibility determination.  If additional testing appears warranted, parental consent must be obtained.

· A history of academic difficulties, including failure to progress over a period of time (e.g., for grade 3, failing grades for two academic quarters, or four academic quarters for grades 4-12).  A child who is getting good grades can be found eligible for special education if aspects of his or her school performance are impacted by his or her disability (IDEA, Sec. 300.121(e)(1) and (2)).  If it is determined that grades are an invalid measure of learning difficulties, written documentation must be submitted by the psychologist that demonstrates beyond a reasonable doubt that the child has a history of learning problems.  

